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CNHS 2015-16 Executive Summary

The Executive Summary (ES) provides the schoolmrodunity to describe in narrative form its visias well
as strengths and challenges within the contexboficuous improvement. Use the links below to nateghe
Executive Summary and respond to the various questiThe responses should be brief, descriptive, an
appropriate for the specific section. It is recomuaed that the responses are written offline and trensferred
into the sections below.

The Executive Summary is automatically published available to the public when it is submitted ad pf a
report. A completed Executive Summary can be phbtisat any other time by clicking the Publish butto

Description of the School

Describe the school's size, community/communitasgtion, and changes it has experienced in theHese
years. Include demographic information about theests, staff, and community at large. What uniga¢ures
and challenges are associated with the communityfaanities the school serves?

Columbus North High School is a grade 9-12 pubighischool located in Columbus, Bartholomew County,
Indiana. The population of Bartholomew County ip@ximately 68,000. We are 40 miles south of
Indianapolis and consider ourselves the educatigeml of Southern Indiana. Our community is divense our
community connections are global. We have a stugemtlation that boasts over 32 different languayes
dialects as their first language.

Columbus is the home to some well-known internai@orporations. Cummins Inc., Dorel Juvenile Group
NTN Driveshaft Inc, and Toyota Manufacturing alllé@olumbus home. By working together, we create a
community that is a model for Indiana in econonmavgth and diversity. Our community partnership exss a
year round endeavor. The community uses CNHS farynoaltural events. Examples would include but et
limited to The Philharmonic, American Pie, SchookBd meetings, The Chinese School, and various huma
rights awareness events. We also host a studeméstaurant for the community.

Columbus is known for being architecturally unique.recent years the entire CNHS facility renowas have
resulted in recognition for our district and schfmylenvironmental impact and cost, health and wesl$ of
students and staff, and effective environmentalsarstiainability education which incorporates STEMic
skills and green career pathways. Awards for thiglimg work include the Associated Builders and @acators
of Indiana Award of Honor, AlA Indiana Merit Awarthe United States Environmental Protection Agency
Energy Star Award, and US Department of Educaticge® Ribbon School Recognition.

CNHS depends on strong family, community, and essrsupport from active partners--including supglie
community organizations, parents and volunteersitin its goals. They participate on school aistridt
improvement teams, advisory committees, and speeisk forces, working side-by-side with staff ehaol
initiatives. We are currently in a strong partngvshith a recent initiative of a "Healthy Communiignd are
exploring ways to assist our students in makinglthg choices."

CNHS graduation rate of 92.1% is representatiii@idemographics that make up our student body. Our
attendance rate of 95.6 % is in line with stataayes and a testament to the focus our commurateplon
education. Our SAT scores 1595 and ACT scores&®.@bove or very close to both State (SAT: 14Q@TA
22.3) and National averages (SAT: 1486; ACT: 2fufile at the same time the percentage of studahkisg
these test is also above State and National averdeery Junior takes the ACT in the Spring easdry




School's Purpose

To meet the educational needs of our students (abgo: 2043) we offer multiple pathways to sucgess
reinforcing the district commitment to deeper léagn The goals of our building, our departments and
teachers revolve around the BCSC High Educatiohgcives (HEOs) through the use of Universal Desig
for Learning (UDL) and Positive Behavioral Instriocial Supports (PBIS). We focus on not just stadidad
testing to gauge student performance and improverhahmore importantly we value the "soft skilts"
decision making, creative thinking, collaboratiand presentation as presented in the use of Hafldllsnd as
our school wide learning outcomes.

We include programs for all students and encoutlagya to stretch themselves as they become active
participants in their education in readiness faeeaand college, with 86% of seniors choosing-sesbndary
education. Our offerings include Career and Tediritclucation programs, a New Tech High Schoollla fu
array of Fine Arts courses, a Global Studies payhvwadvance Placement, Project Based Learning,redtese
educational delivery sites, many college dual ¢regportunities, and a variety of community parsigos. Our
staff of 180 includes everything from certified¢bars to cooks and custodians, each with a desate tvhat
they can to make CNHS the best it can be. As paringhe educational processes, they collaboratieeir
efforts to prepare our students for whatever pesbsdary pursuits students want to pursue.

Columbus North promotes being open and flexiblerater to meet individual student needs in a tradél
setting. Currently, we have 8 academic periodsyeofld5 minutes. Students are expected to enralthrer 6
or 7 academic classes with a lunch and a reso@medpto complete their day. Of note, our jourralis
department is annually recognized as one of theibéise nation. Products that come from this digpant
include: The Triangle, 33 Things, and current daniedia that is considered a trendsetter among $sgbols.
Our Social Studies Department has led the inigatifzdigital texts for the State. Our Fine Artpdgment
produces work of the highest quality year in andryaut. Our athletics teams regularly compete ebifghest
levels in the State of Indiana, highlighted by Boarys Cross-country team that won the State charshiprfor
three years in a row and state championships iis Basketball and Boys Golf. Our Athletic Departri'en
website is second to none and in just a couplesyleas received over four million "hits." As a schwe have
won 36 team State Championships as affiliatesetfSAA. This is the third highest total of all xdis in the
State of Indiana.

With a strong foundation, our students and stafk lforward to moving upward and onward in making a
difference in the world around us.

Notable Achievements and Areas of Improvement

Following the vast renovations of the Columbus Ndmtilding, many educational improvements became
possible. The technology improvements have allothedaddition of a learning management system
(i'sLearning) and implementation of one-to-one @uting. In addition, a substantial increase irricutar
offerings for dual credit and AP classes has reduitom additional lab spaces and resources. et
movement to UDL and PBIS initiatives has resulte@uilding efforts towards implementing new pro@ssfor
teacher evaluation and school-wide learning outsoimestudents that align to those philosophielse T
addition of iGrad, a community supported prograrpantnership with Ivy Tech to address graduatides;zand
a BCSC UDL trainer to our building have been péthat progression of services.



In the next three years, efforts to refine and edphe use and impact of school wide learning aueoand
technology tools are keys. In addition, CNHS hdpeaddress cultural competency measures and ssgpor
allow increased access to advanced studies forrityirsbudents who are becoming a larger part ofstudent
body each year. Management and expansion of teaynsupports, training, and resources are sigitic
parts of that effort and becoming better at usaaphology tools, both the hardware and assistslent@ogy
will be important in that work.

Additional Information

Our student population is changing and CNHS israltiaddressing cultural changes to adapt. Weoeg@nd
discuss cultural differences in many forms fromertreligion to economic resources to learnindgresces.
More than 10% of our students were not born indBe The racial diversity of our students and taagktaff
is expanding. As a result, one overarching thesraeiitural competency and respectful learning. ctpe
recognitions and celebrations such as InternatiBdatation Week celebrate and explore how our reiffees
make us better. This work includes teacher trginmonitoring data, exploring assistive technolegiaviting
minority students into extracurricular activitiesd exploring options for new ways to help studewctsess
what they need to be ready to learn and succeed.sédool has opened a food pantry, has assistaraegh
community discretionary funds for uniforms, matksriar work items for students, and offers helpdcinool
activities for those in need. Senior projectsmofieldress how students and community can assasidiressing
community concerns. BCSC has the oldest schooldation in the state, and it has been influential i
supporting positive ideas for change.



Self-Assessment

Standard 1: Purpose and Direction

Indicator 1.1 The school engages in a systematic, inclusive cantprehensive process to review, revise, and
communicate a school purpose for student success.

The school's process for review, revision, and camuoation of the purpose statement is documented. T

process is formalized and implemented on a regualaedule. The process includes participation by
representatives from all stakeholder groups. Thpgae statement focuses on student success.

Evidence that CNHs engages in systematic, inclusid comprehensive processes for are work include:
Survey results

*Examples of communications to stakeholders ablmusthool's purpose (i.e. website, newslettergjann
report, student handbook)

Communication plan to stakeholders regarding the®al's purpose
*Minutes from meetings related to development efdbhool's purpose

*Documentation or description of the process feating the school’s purpose including the role of
stakeholders

*Purpose statements - past and present
*Teacher surveys around evaluation lend suppawitaborative work on evaluation.

Other surveys support the direction of profesdidieaelopment offered in the building.
SWLO surveys from students help inform their pregréddditional surveys for students are
done in Careers and through counseling use of Negia

Other: Teacher surveys around evaluation lend@tipp collaborative work on evaluation. Other |y
support the direction of professional developméifgred in the building. SWLO surveys from studemédp
inform their progress. Additional surveys for stats are done in Careers and through counselingfuse
Naviance.

Indicator 1.2 The school's leadership and staff commit to aucelthat is based on shared values and beliefs
about teaching and learning and supports challeggaquitable educational programs and learning
experiences for all students that include achieveroglearning, thinking, and life skills.



Commitment to shared values and beliefs about tieg@nd learning is clearly evident in documentatod
decision making. This commitment is always reflddtecommunication among leaders and staff. Chgiten
educational programs and equitable learning expesr are implemented in a measurable way so that al
students achieve learning, thinking, and life skilecessary for success. Evidence indicates aystron
commitment to instructional practices that incladéive student engagement, a focus on depth of
understanding, and the application of knowledgeskilts. School leadership and staff hold one aaoth
accountable to high expectations for professiorattre.

Evidence of meeting this indicator includes

*Agendas and/or minutes that reference a committoethie components of the school's statement qfqaer
*The school's statement of purpose

*The school CIC which includes faculty, staff aradgnts, reviews school processes and outcomes iyponth
with practice in UDL principle. Professional growfthr teachers is reflected in the focus on UDL nhint
instruction. Multiple small learning communitiesigxo support teacher growth. A PBIS committegaeg
practices around behavior and discipline suppdstedther committee work. Student government isvaciind
articulate in cooperation with administrators.

Other: The school CIC which includes faculty, staff and pareewtews school processes and outcomes monthly with practice
in UDL principle. Professional growth for teachers is refleatetthe focus on UDL monthly instruction. Multiple siinal

learning communities exist to support teacher growth. A RBBmittee reviews practices around behavior and discipline
supported by other committee work. Student governmexttiige and articulate in cooperation with administrators.

Indicator 1.3 The school's leadership implements a continuopsawement process that provides clear
direction for improving conditions that supportdént learning.

School leaders implement a documented, systematiincious improvement process for improving student
learning and the conditions that support learnikigstakeholder groups are engaged in the pro&ssool
personnel maintain a profile with current and coamgnsive data on student and school performance.

The profile contains analyses of data used to ifyegdals for the improvement of achievement argtrinction
that are aligned with the school's purpose. Imprmm goals have measurable performance targets. The
process includes action planning that identifieasoieable objectives, strategies, activities, ressjrand
timelines for achieving improvement goals.

School leaders hold all school personnel accouatiamland evaluate the overall quality of the inmpdatation
of all interventions and strategies. The proceseviwed and evaluated. Documentation that theqss
yields improved student achievement and instrudsavailable and communicated to stakeholders.

Evidence of meeting this indicator includes:

-The school data profile
*Agenda, minutes from continuous improvement plagmheetings

Communication plan and artifacts that show two waynmunications takes place between staff and
stakeholders



*The school continuous improvement plan

*The CIC, PBIS Team, Technology in Education Corteri{TIE) and Department Leaders meet monthly to
review school processes and data outcomes. Sclsngblthe outcomes and rewards systems are publishe
monthly for school and district review.

Supporting committees meet quarterly with inputifoprovement. Student Council meets twice monthlg a
has input into school changes in practice.

Other: The CIC, PBIS Team, Technology in Educa@ammittee (TIE) and Department Leaders meet
monthly to review school processes and data outsoB&hool discipline outcomes and rewards systeens a
published monthly for school and district revie&upporting committees meet quarterly with input for
improvement. Student Council meets twice monthiy has input into school changes in practice.

Narrative 1.4 Reflect upon your responses to each of the inglisatnd performance levels by considering and
responding to the following questions when drafimgr narrative response. Use language from the
performance level descriptions to guide your wgti€ite sources of evidence External Review teambaes
may be interested in reviewing.

Structures are embedded in practice through bathictiand building leadership teams and committees
review data to make decisions. Multiple groupsd#vhat work and expand the input and focus.

An area for improvement would include Surveys, ey from community, patrons, and parents are not
surveyed with regularity.

Sustaining areas of strength is consistent as i@vf@orporation guidance in this regard and hawidt beacher
evaluations around our current research basedtings of UDL, PBIS, and Habits of Mind.

Continual monitoring through evaluation will allayg to maintain our focus on improving our education
practices at CNHS. Additionally, our Learning Coomity is focused on providing staff developmenteon
regular basis.



Standard #2: Governance and Leadership

Indicator 2.1 The governing body establishes policies and supgwéctices that ensure effective
administration of the school.

Policies and practices clearly and directly supfizetschool's purpose and direction and the effedperation
of the school. Policies and practices require anghmechanisms in place for monitoring effectiv&nmction
and assessment that produce equitable and chaltelegirning experiences for all students.

There are policies and practices requiring andhgidirection for professional growth of all ste®blicies and
practices provide clear requirements, directiond&md oversight of fiscal management.

Evidence of meeting this indicator includes:
*Student handbooks

*Governing body policies, procedures, and practices
«Staff handbooks

Communications to stakeholder about policy revisio

*Actual hard copy handbooks for CNHS have gonesatsto on-line resources and policies availabkvery
patron, student, and faculty or staff member. Tais improved transparency and access.

Other: Actual hard copy handbooks for CNHS haveegastead to on-line resources and policies aVailab
every patron, student, and faculty or staff memféis has improved transparency and access.

| ndicator 2.2 The governing body operates responsibly and funsteifectively.

The governing body has implemented a process fo&esits decisions and actions to ensure theynare
accordance with defined roles and responsibiliag®yrmally adopted code of ethics, and free offlatirof
interest. Governing body members are required thicgzate in a systematic, formal professional depment
process regarding the roles and responsibilitigkefjoverning body and its individual members.

The professional development curriculum also inetudonflict resolution, decision-making, supervisamd
evaluation, and fiscal responsibility.

Members comply with all policies, procedures, laarsgd regulations and function as a cohesive unih®
benefit of student learning.

Evidence of meeting this indicator includes:

Communication plan to inform all staff on codeettics, responsibilities, conflict of interest



sList of assigned staff for compliance

*Proof of legal counsel

*Assurances, certifications

*Governing body training Plan

*Findings of internal and external reviews of coiapte with laws, regulations, and policies
Communications about program regulations

eHistorical compliance Data

*Governing body policies on roles and responsiegitconflict of interest

*Governing code of ethics

sInformation is available

Other: Information is available to all parties lare.

| ndicator 2.3 The governing body ensures that the school leagetsts the autonomy to meet goals for
achievement and instruction and to manage day-ioegeerations effectively.

The governing body consistently protects, supparid,respects the autonomy of school leadership to
accomplish goals for achievement and instructiahtarmanage day-to-day operations of the schod. Th
governing body maintains a clear distinction betwg® roles and responsibilities and those of sthoo
leadership.

Evidence of meeting this indicator includes:

*Roles and responsibilities of school leadership

*School improvement plan developed by the school

*Stakeholder input and feedback

*Maintenance of consistent academic oversight,ntey) and resource allocation
Communications regarding board actions

*Survey results regarding functions of the govegrbody

*Agendas and minutes of meetings



*Surveys are done topically. The School Board retspend supports building leadership and is aware o
differing roles. The Superintendent and his stegfsupportive of building level initiatives and pige growth
opportunities for building

Other: Surveys are done topically. The School Beaspects and supports building leadership aad#se of
differing roles. The Superintendent and his shadf supportive of building level initiatives andypide growth
opportunities for building level leadership.

Indicator 2.4 Leadership and staff foster a culture consisiettt the school's purpose and direction.

Leaders and staff deliberately and consistentiynaineir decisions and actions toward continuoysavement
to achieve the school's purpose. They encouragepst) and expect all students to be held to highdards in
all courses of study.

All stakeholders are collectively accountable fudent learning. School leaders actively and comsiky
support and encourage innovation, collaboratioareshleadership, and rigorous professional groWtle.
culture is characterized by collaboration and aseaf community among all stakeholders.

Evidence of meeting this indicator includes:

*Examples of collaboration and shared leadership
*Examples of decisions aligned with the schoo#iseshent of purpose
*Examples of decisions in support of the schoalfgiouous improvement plan

*BCSC has the oldest" School Foundation” in théeStaIndiana. We have a strong collaborative retetip
with our community expectations being consistert @gorous.

Other: BCSC has the oldest "School Foundation™ in théeSiaIndiana. We have a strong collaborative
relationship with our community expectations betogsistent and rigorous.

Indicator 2.5 Leadership engages stakeholders effectively in@iigh the school's purpose and direction
Leaders communicate effectively with appropriatd aaried representatives from stakeholder groumsige
opportunities for stakeholders to shape decisisnlg;it feedback and respond to stakeholders, work
collaboratively on school improvement efforts, gmdvide and support meaningful leadership roles for

stakeholders. School leaders' efforts result insueble, active stakeholder participation; engageimethe
school; a sense of community; and ownership.

Evidence of meeting this indicator includes:

*Minutes from meetings with stakeholders

*Copies of surveys or screen shots from onlineetgv



*Involvement of stakeholders in a school improvenpan
eCommunication plan

Community members and parents are active on CIGnAi Board, and varied Booster Boards. We have
recently met with the African American Pastors Asabon to discuss ways that we, as a school, eamdre
culturally responsive to our students of color.

Other: Community members and parents are active on Ci@nA Board, and varied Booster Boards. We
have recently met with the African American Pas#ssociation to discuss ways that we, as a sclcaalpe
more culturally responsive to our students of color

Indicator 2.6 Leadership and staff supervision and evaluatiocgsses result in improved professional
practice and student success.

The primary focus of the criteria and processesupkrvision and evaluation is improving professiqmactice
and ensuring student success. Supervision andagialprocesses are consistently and regularlygmphted.
The results of the supervision and evaluation meeg are analyzed carefully and used to monitor and
effectively adjust professional practice and enstuelent learning.

Evidence of meeting this indicator includes:

*Examples of professional development offerings plads tied specifically to the results from sup&on and
evaluation

*Governing body policy on supervision and evaluatio

*Supervision and evaluation documents with critesramproving professional practice and studerticess
noted

«Job specific criteria

*Representative supervision and evaluation reports

*Survey from CEA in reference to our new teacheduation system was highly positive. New teacheithé
district are given special training. In-housertnag in topical issues takes place via TIE, PBIS &iDL
Committees. Committee reviews of outcomes.

Other: Survey from CEA in reference to our new teaclvatueation system was highly positive. New teachers

to the district are given special training. Wedaoct In-house training in topical issues via TIB|® and
UDL. Committee reviews of outcomes.

Standard Narrative:




BCSC and CNHS foster highly collaborative enviromtse Our Corporation HEO 2 of "Deep Community
Commitment to All Learners' Success” is met in gtandard.

Senior Project outcomes and data with mentorintnpeships are recorded for data review. iGrad datt a
mentors and tutors from the community. We also@s@munity Advisory Boards and Booster Groups for
performance arts and athletics. The BartholomewnBoSchool Foundation is the oldest school foundan
the State of Indiana and continues to provide stgpoour students and staff.

In addition, partnerships with Ivy Tech, commursgrvice agencies and classroom speakers are common
partners in instruction. External Review team mashwo see policy, CEA shared surveys around etialua
and SWLO surveys. Gallup Survey and Indiana Youitv&y results indicate student perspective. Skchoo
board policies, agendas, and reports are avaitablsne. The annual school report to parents nisy lae of
interest.

We continue to explore ways to gather parent input.



Standard #3: Teaching and Assessing for Learning

Indicator 3.1 The school's curriculum provides equitable and E@ming learning experiences that ensure all
students have sufficient opportunities to devedapriing, thinking, and life skills that lead to sess at the
next level

Curriculum and learning experiences in each coaliess provide all students with challenging andtegie
opportunities to develop learning skills, thinkisijlls, and life skills that align with the scha@purpose.
Evidence clearly indicates curriculum and learremgeriences prepare students for success at tiéenek
Like courses/classes have the same high learnipgceations. Learning activities are individualiZedeach
student in a way that supports achievement of éapens.

Evidence of this indicator includes:

*Survey results

eLesson plans

*Graduate follow-up surveys

sLearning expectations for different courses
*Posted learning objectives

*Course schedules

*Enrollment patterns for various courses
*Course descriptions

*Descriptions of instructional techniques

sitsLearning as a learning management system an@ii8ohool as a student data management system have
assisted in making this information transparenbsif this information is posted online.

Other: itsLearning as a learning management system an@mBolool as a student data management system
have assisted in making this information transpar&fost of this information is posted on-line.

Indicator 3.2 Curriculum, instruction, and assessment are mgdtand adjusted systematically in response to
data from multiple assessments of student learaniban examination of professional practice.

Curriculum, instruction, and assessment are mattand adjusted systematically in response tofdata
multiple assessments of student learning and amiession of professional practice.



Using data from multiple assessments of studemtilegand an examination of professional pracscépool
personnel systematically monitor and adjust culuicy instruction, and assessment to ensure vediual
horizontal alignment and alignment with the scleogbals for achievement and instruction and statéofe
purpose.

There is a systematic, collaborative process ingta ensure alignment each time curriculum, ision,
and/or assessments are reviewed or revised.

The continuous improvement process has clear goegeto ensure that vertical and horizontal aligninaes
well as alignment with the school's purpose arentaaied and enhanced in curriculum, instructioml, an
assessment.

As evidence indicators we share the following:

*Curriculum guides

*A description of the systematic review processciariculum, instruction, and assessment

«Common assessments

*Surveys results

*Curriculum writing process

*Products — scope and sequence, curriculum maps

eLesson plans aligned to the curriculum

Site Council is a school based review committefaofiity and students who look at curriculum remisi
Curriculum offering is based on enroliment withaamual review from each department. Student data is

reviewed within departments, each with a leadexdmninistrator assigned. CIC also does an annueweof
progress towards department goals.

Other: _Site Council is a school based review committeaadilty and students who look at curriculum
revision. Curriculum offering is based on enrollmesth an annual review from each department. &tidata
is reviewed within departments, each with a leadexdministrator assigned. CIC also does an ameuaw
of progress towards department goals.

Indicator 3.3 Teachers engage students in their learning throwggtuctional strategies that ensure
achievement of learning expectations.

Teachers plan and use instructional strategiegelgaire student collaboration, self-reflectiongan
development of critical thinking skills. Teacheergonalize instructional strategies and intervestito address
individual learning needs of students when necgssar

Teachers use instructional strategies that regtuigents to apply knowledge and skills, integrat@ent and
skills with other disciplines, and use technologissnstructional resources and learning tools.



Evidence of this indicator includes:

*Teacher evaluation Criteria

*Agenda items addressing these strategies

*Professional development focused on these stesteqi

*Authentic assessments

*Examples of teacher use of technology as an ictstnal resource

*Examples of student use of technology as a legruiol

*Student work demonstrating the application of klealge

*Findings from supervisor walk-thrus and observatio

*Surveys results

*CNHS has senior projects as a culminating interplimary assessment. The teacher evaluation embeds
professional development, use of UDL strategied,@re-one computing as an instructional tool. Haeher

evaluation process is based on BCSC beliefs arbididand PBIS. Professional development is balanced
between school initiatives and teacher request sufiports for technology and UDL strategies.

Other: CNHS has senior projects as a culminating intemplimary assessment. The teacher evaluation esnbed
professional development, use of UDL strategied,@re-one computing as an instructional tool. EHaeher
evaluation process is based on BCSC beliefs arbibidand PBIS. Professional development is balanced
between school initiatives and teacher request sufiports for technology and UDL strategies.

Indicator 3.4  School leaders monitor and support the imprea@ of instructional practices of teachers to
ensure student success.

School leaders formally and consistently monit@atrinctional practices through supervision and eataa
procedures beyond classroom observation to ensar¢hey 1) are aligned with the school's valuaeslaiiefs
about teaching and learning, 2) are teaching tpeo&pd curriculum, 3) are directly engaged withsalidents
in the oversight of their learning, and 4) use eatwspecific standards of professional practice.

Evidence of this indicator includes:

*Curriculum maps
*Documentation of collection of lesson plans aratigrbooks

*Supervision and evaluation procedures



*Peer or mentoring opportunities and interactions

*Recognition of teachers with regard to these prest

*Surveys results

*Examples of improvements to instructional pradicesulting from the evaluation process
*Administrative classroom observation protocols bads

*CEA shares teacher survey results around evatutdrcadministrative review. itsLearning makes iastional
practice transparent. Critical Friends Groups (OQFs common support structures with use of prasoitat
also are used in committee processes. Comparaading practices are reviewed by department lezatats
administrators for alignment of expectations

Other: CEA shares teacher survey results around evafudr administrative review. Its Learning makes
instructional practice transparent. Critical FdsrGroups (CFGs) are common support structuresusighof
protocols that also are used in committee procesSemparative grading practices are reviewed Ipadeent
leaders and administrators for alignment of expgexta and outcomes.

Indicator 3.5 Teachers participate in collaborative learninghowinities to improve instruction and student
learning.

All members of the school staff participate in ablbrative learning communities that meet both mfaty and
formally. Collaboration often occurs across gragleels and content areas. Staff members have beardrto
implement a formal process that promotes discussimut student learning. Learning from, using, and
discussing the results of inquiry practices suchai®n research, the examination of student weflection,
study teams, and peer coaching occur regularly gmuarst school personnel. School personnel inditate
collaboration cases improvement results in insioanet practice and student performance.

Evidence of this indicator includes:

Common language, protocols and reporting tools

*Agendas and minutes of collaborative learning cattees

*Calendar/schedule of learning community meetings

*Examples of improvements to content and instraeti@ractice resulting from collaboration

*Faculty uses protocols often work in CFGs. Stagihmbers are given opportunities to share their ¢igeewith
staff. Each department has leadership respongibledmal meetings and they meet at a minimum afecs
month. Committees that cross curricular boundadesess topics of full school concern such as SWLOs

PBIS, TIE, Deans Advisory, and CIC. These groupstroa a regular basis. Smaller learning communétres
established by teachers for other collaborativekwor

Other: _Faculty uses protocols often work in CFGs. Staffrthers are given opportunities to share their
expertise with staff. Each department has leadergsiponsible for formal meetings and they meat at



minimum of once a month. Committees that crossauar boundaries address topics of full schowlasosn
such as SWLOs, PBIS, TIE, Deans Advisory, and CIGese groups meet on a regular basis. Smalletihea
communities are established by teachers for othi&almrative work.

Indicator 3.6 Teachers implement the school's instructionalggedn support of student learning

All teachers use an instructional process tharmgostudents of learning expectations and standdrds
performance. Exemplars are often provided to gaitkinform students. The process includes multiple
measures, including formative assessments, tonmtbe ongoing modification of instruction and preidata
for possible curriculum revision. The process padesi students with specific and timely feedback atiwair
learning.

Evidence of this indicator includes:

-Examples of learning expectations and standargemddrmance
*Examples of assessments that prompted modificatiorstruction
*Samples of exemplars used to guide and informesiui@arning

*Multiple teachers of the same courses meet taidssboth content and assessment within their dapats.
Teacher evaluations are tied to the corporatiorsgictional expectations and drive our suppostodflent
learning.

Other: _ Multiple teachers of the same courses meet tadgssboth content and assessment within their
departments. Teacher evaluations are tied todigocations instructional expectations and drivesupport
of student learning.

Indicator 3.7 Mentoring, coaching, and induction programs supjpstructional improvement consistent with
the school's values and beliefs about teachindemarding.

School personnel are engaged in mentoring, coacaimyjinduction programs that are consistent wiéh t
school's values and beliefs about teaching, legr@ind the conditions that support learning. Tipregrams
set expectations for all school personnel and delmeasures of performance.

Evidence of this indicator includes:

*Records of meetings and walk thrus/feedback sessio
*Professional learning calendar with activitiesifestructional support of new staff

*Descriptions and schedules of mentoring, coacland,induction programs with references to schebéfs
and values about teaching and learning

*Newly hired teachers are required to attend caigom by the district. Training for all faculty @nbedded into
each faculty meeting and most department meetiBgyond that faculty and staff members are offered
opportunities for training multiple times each moand during the summer for UDL, methods, and teldgy.
Induction practices are in place to support scleatibre and processes, communicated through ldaigeand
available on-line.



Other: _Newly hired teachers are required to attend caieort by the district. Training for all faculty is
embedded into each faculty meeting and most depattmeetings. Beyond that faculty and staff mesbes
offered opportunities for training multiple timeaok month and during the summer for UDL, methodd, a
technology. Induction practices are in place tgosupschool culture and processes, communicated ghr
leadership and available on-line.

Indicator 3.8 The school engages families in meaningful waybéir children's education and keeps them
informed of their children's learning progress.

Programs that engage families in their children's education are available. School personnel provide information about children's
learning.

Evidence of this indicator includes:

-Volunteer program with variety of options for parpiation

eList of varied activities and communications modath families, e.g., info portal, online, newskatt, parent
centers, academic nights, open house, and eaglgseldays

*Calendar outlining when and how families are pded information on child's progress

A calendar of parent events is sent annually gtiated via website. Parent Portal access alloaldinee
grades, attendance and behavior information tonpgr@&n annual report is mailed to each housetaoid,open
house events are implemented. Parents are repgdsembur Continuous Improvement Council, which thee
monthly.

Other: A calendar of parent events is sent annuallyugathted via website. Parent Portal access alleals r
time grades, attendance and behavior informatigratents. A annual report is mailed to each haaldeland
open house events are implemented. Parents aesegped on our Continuous Improvement Councilcivhi
meets monthly.

Indicator 3.9 The school has a formal structure whereby eaatestus well known by at least one adult
advocate in the school who supports that studedtisational experience.

School personnel participate in a structure thagggthem long-term interaction with individual géunts,
allowing them to build strong relationships ovendi with the student and related adults. All stusi@atrticipate
in the structure. The structure allows the sclepoployee to gain significant insight into and seasean
advocate for the student's needs regarding leaskitlg, thinking skills, and life skills.

Evidence of this indicator includes:

«List of students matched to adult advocate
*Curriculum and activities of formal adult advocatricture
Master schedule with time for formal adult advecstructure

*Description of formal adult advocate structures



*Our mantra of "The Bull Dog Way" encourages ssaffl students alike to build positive relationships.
*The principal regularly challenges staff to "fitlte one" and make a positive difference in thé. i

*Monthly Bull Dog Time scheduled for student wonloand grade specific issues with small group
assignments to teachers.

*Student service teams of counselors, deans, dphigation teachers, ELL teachers, nurses andliGra
advocates allow specific, focused relationships.

Other: Our mantra of "The Bull Dog Way" encourages séaidl students alike to build positive relationships
The principal regularly challenges staff to "finetone" and make a positive difference in thed. liMonthly
Bull Dog Time scheduled for student work arounddgrapecific issues with small group assignments to
teachers. Student service teams of counselorasdspecial education teachers, ELL teachers, siarse

iGrad advocates allow specific, focused relatiopshi

Indicator 3.10 Grading and reporting are based on clearly ddfargeria that represent the attainment of
content knowledge and skills and are consistemisaagrade levels and courses.

Teachers use common grading and reporting polipresesses, and procedures based on clearly defined
criteria that represent each student's attainnfectrdent knowledge and skills. These policiescpsses, and
procedures are implemented consistently acros®deadls and courses. Stakeholders are aware of the
policies, processes, and procedures. The poligresgsses, and procedures are regularly evaluated.
Evidence of this indicator includes:

*Evaluation process for grading and reporting pcast
*Sample communications to stakeholders about ggeatia reporting.
*Policies, processes, and procedures on gradingegudting

*Department leaders and administrators regulaxieve grading practices for each course and for ¢éeabher.
This is done to improve consistency within coursearents and students have real time accessftympance.
The administration requires a minimum of two repdrtjrades per week per course and final exam skgsedu
are calendared. Some courses have common finalse@asuring that instruction is closely alignecdhmt
thosecourses.

Other: Department leaders and administrators regulashiew grading practices for each course and fon eac
teacher. This is done to improve consistency witlmarses. Parents and students have real timesattce
performance. The administration requires a mininuditwo reported grades per week per course ardl fin
exam schedules are calendared. Some course hawearofinal exams ensuring that instruction is dipse
aligned within those courses.

Indicator 3.11 All staff members participate in a continuousgveon of professional learning.

All staff members participate in a continuous pesgrof professional learning that is aligned wite sithool's
purpose and direction. Professional developmenased on an assessment of needs of the school. The



program builds capacity among all professional suqgport staff. The program is systematically eatdd for
effectiveness in improving instruction, studentieéag, and the conditions that support learning.

Evidence of this indicator includes:

*Results of evaluation of professional learninggoaon.

*Evaluation tools for professional learning.

*Survey results.

*Brief explanation of alignment between professidearning and identified needs.

*Conferencing during the evaluation process indualgreement between evaluator and evaluatee on
professional development expectations. Teacherstaffdare recognized for participation in thestvéces.
Our teacher evaluation instrument recognizes stafétive in participating in professional devetopnt
activities. The CEA shares teacher survey satisiacesults with administrators who review the Hssand
adjusts.

Other: Conferencing during the evaluation process nhetuagreement between evaluator and evaluatee on
professional development expectations. Teacherstaff are recognized for participation in thesevéies.

Our teacher evaluation instrument recognizes stafétive in participating in professional devetopnt
activities. The CEA shares teacher survey satisiacesults with administrators who review the Hssand
adjusts.

Indicator 3.12 The school provides and coordinates learning agervices to meet the unique learning
needs of students.

School personnel systematically and continuoustydaga to identify unique learning needs of altistus at all
levels of proficiency as well as other learningageésuch as second languages). School personpestant
on research related to unique characteristicsashieg (such as learning styles, multiple inteltiges,
personality type indicators) and provide or coocatinrelated individualized learning support serviteall
students.

Evidence of this indicator includes:

*Survey results

sList of learning support services and student jetpmn served by such services.

*Training and professional learning related to aesie on unique characteristics of learning.

sData used to identify unique learning needs odesis.

eIndividual plans and support systems exist for E§pecial education and 504 programs of studeit4.C3
are measured by individual student assessmengiresl Career class for every student surveysastsrand
talents followed by surveying through guidance paogming using Naviance. Teachers are informed etigp

needs systemically and PD activities held montintwjle staff current best practices. UDL trainisg i
embedded into the school calendar and expectdtordl teachers



Other: Individual plans and support systems exist foL Edpecial education and 504 programs of students.
SWLOs are measured by individual student assessneragquired Career class for every student sigvey
interests and talents followed by surveying throggidance programming using Naviance. Teachers are
informed of special needs systemically and PD #es/held monthly provide staff current best pices.

UDL training is embedded into the school calendat expectations for all teachers

Standard Narrative: Areas of strength lie in highly consistent instranal practices around UDL, PBIS,
Habits of Mind, and alignment with our evaluatioagtices.

This standard addresses several HEOs. IncludettivibelHEO #1: Welcome and Diverse Learning Culture;
HEO #3: Enable Achievement of Core Academic Knowkednd Critical Thinking;" HEO #6: Agile
Collaborative Learning Environment; and HEO #7: @aiment to Life-Long Learning.

A collaborative environment for decision-making draining is a plus. Technology tools allows reale
access to grades and performance, and studentseteay from several pathways for college and career
readiness. Non-traditional assessments are ergmirand student curricular choices are informeduoyeys
and formal and informal assessment outcomes.

Readiness is also measured by Naviance surveymr$njects data, and AP and dual credit acciiedchers
have multiple choices for training as well as exatans for school-wide training initiatives. Trenguage of
Habits of Mind supports life-long learning for saids and faculty. The teacher evaluation procesgasg in
alignment to district and school goals. Each depant has leadership who provide valuable input int
materials and practices.

Each student has a team of student service previdexddress concerns from students or parentsitddmg
with high reliability the effectiveness of trainimguld be an area for improvement.



Standard #4 —Resource and Support Systems

Indicator 4.1 Qualified professional and support staff are sidht in number to fulfill their roles and
responsibilities necessary to support the schpafpose, direction, and the educational program.

Policies, processes, and procedures ensure thaildehders have access to, hire, place, and retsilified
professional and support staff. School leadersesyatically determine the number of personnel necgds
fill all

the roles and responsibilities necessary to supperschool purpose, educational programs, andntents
improvement. Sustained fiscal resources are avaitalfund positions critical to achieve the pupasd
direction of the school.

Evidence of this indicator includes:

*School budgets for the last three years

*Policies, processes, procedures and other docatr@ntelated to the hiring, placement and retentib
professional and support staff

*Assessments of staffing needs
*Documentation of highly qualified staff

*Practices have been consistent over time foristpéfhich is done collaboratively among secondahosl|
leadership in concert with the Superintendent'sc®fieadership and based on enrollment. Admirimtsaoften
share positions and offer solutions as a groumsoir@ resources are fairly and evenly distributetiadjusted
to meet student requests. Obviously, State sufgmonore staff to decrease the student/teacher vaiuld be
helpful to insure a better educational experience.

Other: Practices have been consistent over time féfirgjavhich is done collaboratively among secondary
school leadership in concert with the Superintetidé€iffice leadership and based on enrollment.
Administrators often share positions and offer 8ohs as a group to ensure resources are fairlyeaadly
distributed and adjusted to meet student requédtwiously, State support for more staff to deceghs
student/teacher ratio would be helpful to insubetier educational experience.

Indicator 4.2 Instructional time, material resources, and fiseaburces are sufficient to support the purpose
and direction of the school.

Instructional time, material resources, and fiseaburces are focused on supporting the purposdisetdion
of the school. Instructional time is protected aligy and practice. School leaders work to secoagerial and
fiscal resources to meet the needs of all studedthool leaders demonstrate that instructionas timaterial
resources, and fiscal resources are allocatedas@libstudents have equitable opportunities @iratt
challenging learning expectations. Efforts towrel continuous improvement of instruction and opiena
include achieving the school's purpose and diractio



Evidence of this indicator includes:

*Examples of efforts of school leaders to securesgary material and fiscal resources
*School schedule

*Alignment of budget with school purpose and di@tt

*School calendar

*Budgetary concerns are always present and obyioosie financial support from the State would erdeaour
students’ opportunity for success. Our focus ialign budgets with district initiatives and legtsl@ mandates
that are often underfunded. Since there is a elégmment of building purpose with district purppteere are
rarely serious disconnects in terms of resourtestructional time is guarded with the major instranal
disruptions coming from state mandated testing.

Other: Budgetary concerns are always present and oslyiowore financial support from the State would
enhance our students’ opportunity for success.f@uus is to align budgets with district initiativasd
legislative mandates that are often underfundetteSihere is a clear alignment of building purpoegh
district purpose, there are rarely serious discotsia terms of resources. Instructional timeuarged with
the major instructional disruptions coming fromtstanandated testing.

Indicator 4.3 The school maintains facilities, services, agdipment to provide a safe, clean, and healthy
environment for all students and staff.

School leaders have adopted or created clear eatfwets for maintaining safety, cleanliness, anealthy
environment and have shared these definitions apeotations with stakeholders. School personngl an
students are accountable for maintaining theseotapens. Measures are in place that allow fotiooous
tracking of these conditions. Improvement plansdaneloped and implemented by appropriate persa@amel
necessary to improve these conditions. Resultsipfavement efforts are evaluated.

Evidence of this indicator includes:

*Documentation of compliance with local and staspections requirements

*Documentation of emergency procedures such adliiiie, evacuation and other emergency procedures.
*System for maintenance requests

*Maintenance schedules
«Safety committee responsibilities, meeting schesluhnd minutes

*A recent remodel of our facility has been welcorbgdhe entire community. It has allowed our stud¢o
have a better educational experience.

Other: A recent remodel of our facility has been weledhnby the entire community. It has allowed our
students to have a better educational experience.



Indicator 4.4 Students and school personnel use a range of mediaformation resources to support the
school's educational programs.

Students and school personnel have access to aadliiaformation resources necessary to achieve the
educational programs of the school. Qualifiedspenel are available to assist students and sgleosbnnel in
learning about the tools and locations for findamgl retrieving information.

Evidence of this indicator includes:

*Budget related to media and information resountpigition
«Data on media and information resources availab&udents and staff

*Schedule of staff availability to assist studearid school personnel related to finding and reinggv
information

*The addition of one-to one computing this year r@sight the need for a revised approach to peeonn
connected to the maintenance and monitoring ohi@olgy hardware. Despite the hard work of a captgam,
the additional demands have been challenging. Taobn has allowed all to access more adaptive progr
and allowed for access among students who are Eblawe learning needs. UDL and PBIS training has
supported this use. Students without access stllige some challenges.

Other: The addition of one-to-one computing this yeas hrought the need for a revised approach to
personnel connected to the maintenance and margtofitechnology hardware. Despite the hard wori of
capable team, the additional demands have beeleich@lg. Technology has allowed all to access more
adaptive programs and allowed for access among@istsiadvho are ELL or have learning needs. UDL aBtEP
training has supported this use. Students withoaéss still provide some challenges.

Indicator 4.5 The technology infrastructure supports the schae#iching, learning, and operational needs.
The technology infrastructure is modern, fully ftional, and meets the teaching, learning, and tipe
needs of all stakeholders. School personnel devaidpdminister needs assessments and use thingedata
to develop and implement a technology plan to coatiisly improve technology services and infrastmect
Evidence of this indicator includes:

*Technology plan and budget to improve technolagyises and infrastructure

*Assessments to inform development of technology pl

*Policies relative to technology use

*One-to-one computing has brought to light the Meeadditional or updated policies relative tads#nt use of
technology. CNHS and the district have addresg#dskill a technology plan and the renovationghi®



building have been hugely successful in addredsicrgased dependence on technology as an instnacttio
tool. Improvements around connectivity are steéded and implementing large groups processesasuch
mass testing, are a weakness. Students unabledssac

Other: One-to-one computing has brought to light thedner additional or updated policies relative to
student use of technology. CNHS and the distaetehaddressed with skill a technology plan and the
renovations to the building have been hugely swfoksm addressing increased dependence on teayak
an instructional tool. Improvements around conrggtare still needed and implementing large group
processes, such as mass testing, are a weakngdsniStunable to access to the internet has challens. We
feel this is getting better.

Indicator 4.6 The school provides support services to meetiysipal, social, and emotional needs of the
student population being served.

School personnel implement a clearly defined mede determine the physical, social, and emotineats of
each student in the school. School personnel peosiccoordinate programs to meet the needs ofualests.
Valid and reliable measures of program effectiveras in place, and school personnel use the datathese
measures to regularly evaluate all programs. Imgmrent plans related to these programs are desagnted
implemented to more effectively meet the needdlatadents.

Evidence of this indicator includes:

*Student assessment system for identifying studeads

*Agreements with school community agencies for estiidamily support
*Survey results

*Social classes and services, e.g., bullying, dtara&ducation

sList of support services available to students

*The community partners support special studentfamily needs. The SAFE committee allows sharing,
between schools and law enforcement, the namesituadions of students with disruptive behaviorgigtrict
student services director has regular meetings witlling providers and coordinates policy develepitrand
implementation between schools and other agerstadent Resource officers and ELL assigned to each
building. Career classes are required.

Other: The community partners support special studedtfamily needs. The SAFE committee allows
sharing, between schools and law enforcement,dheea and situations of students with disruptivealigins.
A district student services director has regulaetimgs with building providers and coordinates ppli
development and implementation between schoolo#ret agencies. Student Resource officers and ELL
Parent Liaisons are assigned to each building.eCatasses are required.



Indicator 4.7 The school provides services that support the eling, assessment, referral, educational, and
career planning needs of all students.

School personnel implement a process to deterthaeounseling, assessment, referral, educatiandl,
career planning needs of all students. School pesd@rovide or coordinate programs necessary &t the
needs of students whenever possible. Measurea®gifgm effectiveness are in place, and school pegaise
the data from these measures to evaluate all pregrianprovement plans related to these programs are
designed and implemented when needed to more igécimeet the needs of students.

Evidence of this indicator includes:

-List of services available assessment, referralcatibnal, and career planning
*Budget for counseling, assessment, referral, éaunad and career planning
*Description of IEP Process

*Description of referral Process

*Of special note are the HSE program, the CBC wogthe alternative school at McDowell, iGrad, NBgch
School, and a vocational/technical program actessécondary school facilities. Career class, sgmaects
and service learning are graduation requireme@tmferences and events created to assist mintuitists
with career and college pathways are common. Coeclair and extracurricular academic competitiores a
supported and frequent. Students have open enmimeourses.

Other: Of special note are the HSE program, the CB@nairo, the alternative school at McDowell, iGrad,
New Tech School, and a vocational/technical progaamss the secondary school facilities. Careesscla
senior projects and service learning are graduadquirements. Conferences and events createdii as
minority students with career and college pathwargscommon. Co-curricular and extracurricular anade
competitions are supported and frequent. Studeaus bpen enrollment in courses.

Standard Narrative: At least two of the corporations HEOs are met ia fftandard. HEO #4: Multiple
Perspectives to Develop Global Citizens, and HEM#8iple Pathways. For at least a decade our
Superintendent's office has focused on these twoitant HEOs. Great care is taken to work collabeely
with our community partners who bring a wealth kgl experiences to our community.

The programming for special populations is ricloftions, though, with additional State/Federalfsirmore
could always be added. In addition, the schoolroomity collaborative work is a source of pride. Ol
responsiveness is a school focus with faculty imgiand student input.

Five world languages are available in the curtioul Technology is used frequently to allow studevith 32
different home language access to learning. Denpbigaeview of data is common to ensure each godup



students has services tailored to their needs ghrowltiple pathways, including a Global StudiethRay at
CNHS.

CNHS has actively participated in Project Stepg@bgne over the past few years. This program pesval
week long summer experience for our Hispanic stiglenmeet successful business men and women and to
attend several college campuses, most of thenéofirist time. This program has paid huge dividefwt
CNHS.

UDL practice focuses on student engagement foemifft abilities and interests for students. Tlea af
greatest growth/improvement need is around teclgygbolicy and development, including new issues lik
those for snow day services, use and maintenansteidént technology, and expansion of programmiureytd
one-to-one computing. Similar impact is appararthe cleaning of the facility due to a larger sahaith
tightly staffed personnel.



Standard #5 — Using Results for Continuous Improvemnt

Indicator 5.1 The school establishes and maintains a clearipeldfand comprehensive student assessment
system.

School personnel maintain and use an assessméensysat produces data from multiple assessment
measures, including locally developed and standaddassessments about student learning and school
performance. The system ensures consistent measotrecToss classrooms and courses. Most assessments
especially those related to student learning, evegn reliable and bias free. The system is retyuavaluated

for reliability and effectiveness in improving insttion, student learning, and the conditions #ugaport
learning.

Evidence of this indicator includes:

*Documentation or description of evaluation toaistfpcols

*Brief description of student assessment systefdnoy range of data produced from standardizedecal
assessments on student learning and school pericema

*Evidence that assessments are reliable and leias fr

*Assessments of student learning and behavioraued through the PBIS and UDL work. Standardized
testing from the State and College Board is extendihe addition of school wide learning outconwsilie
building is "under construction” in terms of momitay areas for improvement and focus.

Other: Assessments of student learning and behavioradwed through the PBIS and UDL work.
Standardized testing from the State and Collegedigeextensive. The addition of school wide |&agn
outcomes for the building is "under constructiamteérms of monitoring areas for improvement andi$oc

Indicator 5.2 Professional and support staff continuously ctdleanalyze, and apply learning from a range of
data sources, including comparison and trend dagatsstudent learning, instruction, program evatungatand
organizational conditions.

Systematic processes and procedures for colle@majyzing, and applying learning from multipldada
sources are used consistently by professional @moost staff. Data sources include comparison esrtitdata
that provide a complete picture of student learningfruction, the effectiveness of programs, dred t
conditions that support learning. School personseldata to design, implement, and evaluate canigiu
improvement plans timprove student learning, instruction, the effeetigss of programs, and organizational
conditions.

Evidence of this indicator includes:

*Written protocols and procedures for data coltecand analysis

*Examples of use of data to design, implement,emaduate continuous improvement plans and appiyileg



eList of data sources related to student learnmgjruction, program effectiveness, and conditithrag support
learning

*The CIC monitors system review of data and prezegsr improvement. Each department has goals and
measures for improvement work. Trend data and sissed drives curricular offerings, teacher evabmgtand
student programming. Standardized testing is ekteras well as survey data from Naviance. Mostrtge
classroom surveys have become more common andywidetl do to the addition of its Learning as an
instructional management system.

Other: The CIC monitors system review of data and @ses for improvement. Each department has goals
and measures for improvement work. Trend dataagedssment drives curricular offerings, teachduatian,
and student programming. Standardized testingtensive as well as survey data from Naviance. stMo
recently, classroom surveys have become more conamémvidely used do to the addition of its Learnésg

an instructional management system.

Indicator 5.3 Professional and support staff is trained in trewation, interpretation, and use of data

All professional and support staff members aress=d and trained in a rigorous professional dpuetnt
program related to the evaluation, interpretatéorg use of data.

Evidence of this indicator includes:

*Professional learning schedule specific to theaiskata
*Documentation of attendance and training relabtedbta use
*Training materials specific to the evaluationemiretation, and use of data

Certified staff has training and expectationsdata awareness and use. Professional Developmemvisied
regularly. Our support personnel are invited tdipgurate in any offered staff training, includingending
faculty meetings.

Other: Certified staff has training and expectationsdata awareness and use. Professional Developsnent
provided regularly. Our support personnel are et/io participate in any offered staff training;luding
attending faculty meetings.

Indicator 5.4 The school engages in a continuous process tondete verifiable improvement in student
learning, including readiness for and successeahéxt level.

Policies and procedures describe a process foyangldata that determine verifiable improvemengtudent
learning, including readiness for and successeahéxt level. Results indicate improvement, aneésth
personnel consistently use these results to desmgpiement, and evaluate the results of continuous
improvement action plans related to student legrnircluding readiness for and success at thelaezt.

Evidence of this indicator includes:



*Student surveys

*Agendas, minutes of meetings related to analysigta

*Description of process for analyzing data to datee verifiable improvement in student learning
*Examples of use of results to evaluate continumypsovement action plans

*Evidence of student readiness for the next level

*Evidence of student growth

*Evidence of student success at the next level

*CIC meets monthly to review school data and preegsEach department reviews data related todhess
based on their goals each year. PBIS shares datthiparound behavioral trends with the school camity.
Much of the evidence requested in teacher evaluabonects to classroom data sets. Each teacbepested
to use SMART goals or 4M goals and post them feringhe classroom. Counselors use Naviance data to
review performance from student input in a prograticway.

Other: CIC meets monthly to review school data and ggees. Each department reviews data relatedito the
areas based on their goals each year. PBIS siia@snonthly around behavioral trends with the estho
community. Much of the evidence requested in teaethaluation connects to classroom data sets. Each
teacher is expected to use SMART goals or 4M garadspost them for use in the classroom. Counsab®s
Naviance data to review performance from studgmitim a programmatic way.

Indicator 5.5 Leadership monitors and communicates comprebhemnsiormation about student learning,
conditions that support student learning, and tteewement of school improvement goals to stakedrsld

Leaders monitor comprehensive information abawdest learning, conditions that support studennieg,
and the achievement of school improvement goaladées regularly communicate results using multiple
delivery methods and in appropriate degrees ofistpétion for all stakeholder groups.

Evidence of this indicator includes:

*Minutes of board meetings regarding achievemestudent learning goals

Communication plan regarding student learningdatons that support learning, and achievementhbsl
improvement goals to stakeholders

*Survey results

*Sample communications to stakeholders regardundgesit learning, conditions that support learnimgl a
achievement of school improvement goals

*School quality control procedures for monitorimfprmation about student learning, conditions gwgdport
learning, and the achievement of school improvergeats



*Executive summaries of student learning reportstd&eholder groups

*From annual reports to parents and communityudesit conferences around test results, administrat@are
and interpret data for stakeholders. Both shortlang term reporting is used in most cases. Eachitia
meeting has data presented as part of the leafoirige meeting, and the CIC mission is to revieWwml goals
and processes for improvement. Multiple presematto the school board are part of the CNHS wonkelbs

Other: From annual reports to parents and communisgudent conferences around test results,
administrators share and interpret data for stdkleln® Both short and long term reporting is usehost
cases. Each faculty meeting has data presenteattasfphe learning for the meeting, and the CIGsiun is to
review school goals and processes for improvemkhitiple presentations to the school board ar¢ pthe
CNHS work as well.

Standard Narrative:

Strengths would be: Quality tools and use of dateeanbedded in both learning and reporting envimsn
Key sources are testing reports, annual repoifysagports, committee agenda and reports, andimaso
assignment processes.

The area of growth or improvement might be deplayne staff and enrichment of additional data tdols
teachers for classroom research. Data is revieweg) demographic breakouts to ensure the needisarse
learners are addressed. This addresses our chopsdEO #1: Welcome and Diverse Learning Culture

UDL has promoted data use for engagement and feiths the classroom. All teachers are expected to
submit annual goals. Those goals are tied to potation or school initiative and are usually tiedlata they
collect for outcomes.



#3 Student Performance Diagnhostic

The Student Performance Diagnostic is designedditithte the process of collecting and analyzimey t
institution's student performance data. Use thesllvelow to navigate the diagnostic content angdaed to the
guestions. Use the Student Performance Data dodumeamplete the diagnostic questions.

1. Did you complete the Student Performance Data deotwiffline and upload below?
Yes. Also, student performance data is locateppendix A at the end of this document.
2. Assessment Quality

The array of assessment devices used by the tistitio determine students' performances is seffiity
aligned so that valid inferences can be reacheardary students' status with respect to the mgjofithose
curricular aims regarded as high-priority instrantal targets. The documentation provided in supgiathis
alignment is relatively persuasive. Most of theemsments used are accompanied by evidence deatimgstr
that they satisfy accepted technical requirements.

3. Test Administration

All the assessments used by the institution terdahe students' performances, whether externatjyieed or
internally developed, have been administered wothpete fidelity to the administrative procedures
appropriate for each assessment. In every instémestudents to whom these assessments were atbreql
are accurately representative of the students @dry¢he institution. Appropriate accommodationgehbeen
provided for all assessments so that valid infezsrman be made about all students' status witlecespall of
the institution's targeted curricular outcomes.

4. Quality of Learning

Evidence of student learning promoted by the in8tih is acceptably analyzed and presented witboreable
clarity. In comparison to institutions functioninga similar educational context, students' statnprovement,
and/or growth evidence indicates that the levedtofient learning is at or above what would othezvbis
expected.

5. Equity of Learning

Evidence of student learning indicates achievengamts exist among subpopulations of students, aad th
minimal or no change has occurred in these achiemegaps.
Areas of notable achievement

SAT scores continue to be above 50-70 points hititeer State or National levels.

ACT scores are slightly below State and Nationatlle BUT we test every Junior in our school.



While the number of students taking AP coursegaent years has grown, the scores of 3 or betteslightly
dropped, but not significantly. The raw numbenvgitois in large part due to recruitment of minostudents
and those moderately successful in academics bitspecial areas of interest or talent.

Successful participation in dual credit coursesrapglly grown due to a strong partnership with Tgch
Columbus. The trend of high numbers of studenisggto college and high diploma types seem linked@a
the general upward trend of scholarships earnedodiitive trends of lowered out of school suspersand
expulsions can be tied to UDL and PBIS initiatives.

6. Describe the area(s) that show a positive trermeformance.

ECA math scores have improved while English schea® plateaued, causing the number of studentsigass
in both to increase slightly. The graduation ratesincreasing a bit after several years of stpagonstant.
This can be attributed to iGrad and a program aggirdo career and college counseling.

The number of Hispanic students taking AP coursesiicreased and the average student of all catsgr
CNHS outperforms the average student at the Stak&lational levels on both the SAT and the ACT.

7. Which area(s) indicate the overall highest perforoe®
Math test scores and dual credits accrued at tlhegedevel show the highest overall performance.
8. Which subgroup(s) show a trend toward increasintppeance?

Our Hispanic students specifically and our ELL stotd in general show a slow trend in increasing
performance.

9. Between which subgroups is the achievement gajing®ds

Our Hispanic students specifically and our ELL siotd in general are slowly closing the achievergapt
between themselves and our Caucasian students.

10.Which of the above reported findings are consistetit findings from other data sources?
All reported findings are taken from information vezeive from the College Board.

Areas in Need of Improvement

1. Which area(s) are below the expected levels obperdnce?

Our English scores from the Indiana State ECAsabiog above the cut score set by the state, batbile
state average.

2. Describe the area(s) that show a negative treperiormance.
Our English scores on the long State mandatedhésst slowly gone down.
3. Which area(s) indicate the overall lowest perforogh

English is the overall lowest performing area.



4. Which subgroup(s) show a trend toward decreasinigpimpeance?

We're waiting for data from the State of Indianassist us in these areas of data disaggregatigpically we
have had a lower performance with our African-Aroani males.

5. Between which subgroups is the achievement gapniegogreater?
The greatest gap exists between our Caucasiandsraatl our African-American males.
6. Which of the above reported findings are consistétit findings from other data sources?

Data from the College Board supports these findings



#5 Improvement Plan Stakeholder

Describe the process used to engage a varietiakébolders in the development of the institution's
improvement plan. Include information on how staitéérs were selected and informed of their roles how
meetings were scheduled to accommodate them.

Public Law 221 set the standard for all public sdhan the State of Indiana when it comes to staldsr

input. Since the inception of this law in 1999 C8lHas had a committee that consists of equal parts,
administrators/educators/parents/community membenss Committee is called our Continuous Improvetne
Council.

At CNHS this committee meets every month that sthsoim session. It is co-chaired by a teacherand
principal. One week prior to meeting, the co-chaneet to discuss agenda items. They connectneaeting
to corporation initiatives. An agenda is sentdolecommittee member a few days prior to our mggtire
first Wednesday of each month. Each committee neemstexpected to be actively engaged in theseingset
and assignments are given that intentionally ceeapportunity for each member to participate irséhe
meetings.

When selected, parents/teachers/administratofisrefed in the initial meeting of their roles armt
expectations for their participation and involvernefhe meeting time is mutually agreed upon by all
members.

Columbus North High School utilizes a variety ofthwals to keep abreast of stakeholder feedback.e@ath
Stakeholder feedback has taken several forms beeydars. Most notably the administration hasmenaloor
policy that welcomes community input in areas @frtipreference. In the past we used the HSSSEucted!
out of Indiana University. More recently we use\i&y Monkey with Staff and students to receive ek on
our performance.

We also utilize other methods of gathering infatiora These are much less formalized and inclhdegs
such as: parent feedback on school tours, eiglatthegorientation, freshman orientation, and our ah@pen
House. The leadership at CNHS feels both typeseaailfack are essential to evaluating how stakeholder
expectations are being met.

We feel one of the best ways to get parent, comtyianid business involvement and opinions is through
extensive personal contact, conversation at opaed®) and through formalized input by way of wodgsh
leadership committees, interviewing committees, @nttinuous improvement councils. As examples sf th
we have included parents, business and commuitiels on those committees. We find their input very
valuable.

Columbus North prides itself in having and mainitapositive community partners. Our corporatios tie
oldest school foundation in the State of Indiana tis partnership has been a huge plus. Our contynun



assists in our scholarship opportunities which rexeraged over $12 million in scholarships awardeolur
graduating classes over the past six years. Oncipel serves on the local school foundation bead assists
in its work from an educational stand point.

Our curriculum provides opportunities for our stot$eto participate in community work programs while
earning credits toward graduation. This relatiopstas existed for decades and is a great bridgesbetlocal
industry and small businesses and our school.

CNHS has a great relationship with the local lafosrement agencies. We've even piloted and foundess
with some of our students being placed as "intefmsbur local police department. Finally, seveybbur
vocational programs have Advisory Groups that mevnput into strengthening our vocational curnicalto
more closely reflect real world work practices amyironments.

CNHS staff regularly participates on the Businedsigory Council (BAC), a corporation committee that
works closely with local businesses. Feedback fitusicommittee is used to discuss the need for new
programs and partnerships.

We have a curriculum advisory committee known as'Site Council" which meets annually to look atatvh
courses we will offer in the next school year. lakimg these important decisions, we consider tiiks sk
graduates of our schools need to have to be sdatass how best to acquire practical experiencaciuire
and practice those skills. This has led us to waykn conjunction with our sister school, Columiiisst to
explore multiple pathways for our students to cledosm. These pathways will be based on how to inest
the needs of multiple learners within our systene. Mtognize that each learner is an individualdgesire to
deliver our instruction in ways to maximize alliears' ability to succeed.

We utilize School Wide Learning Outcome surveydéagelop an understanding of where we are as aktho
developing the qualities of expert learners witii@ Universal Design for Learning framework for students.
CNHS also uses student surveys to determine whstheents feel we are meeting the goals ofschool
improvement plan.

Describe the representations from stakeholder gsahat participated in the development of the improent
plan and their responsibilities in this process.

We have representatives from many stakeholder grau@NHS. We listen to their input and use agsist us
in creating an educational environment that beiss sie needs of our community. At the same tiwe,
intentionally take a global view with our studeni&his collaboration is easy since one of our bsjgepporters
is Cummins Inc., a fortune 500 company with iteinational headquarters located here in Columbus.

The CNHS work system is organized by students taftlis a 9-12 grade level structure. Building
administration, pupil services, clerical, custodald maintenance support are organized and operate
building as assisted by the corporation officestiit administration, business office, transpaotatand
technology support from our corporate offices avéal link to all school buildings.

Our high school teachers are organized in subjeet departments. Teachers and Department
Chairs/Coordinators have collective responsibfiiltymanaging and enhancing their classrooms and



departments. Work is managed through departmentafaulty meetings and through our professional
development efforts.

The CIC assists in overseeing the work done inboilding. Building principals have day-to-day
responsibilities for managing the faculty and staffrriculum, and the safety and security of theitdings.
The Assistant Superintendents or Directors of Cuhaim, Facilities, Human Resources and Financeigeov
essential functional supports to the Principals.

The school's CIC, which includes community repnéssison, focuses on continuous improvement. Asragia
the improvement processes at CNHS "Action Teansfamed as needed to work through improvement in
specifically identified areas of concern. The tearten are inter-disciplinary and focus on a specifea of
improvement. They then will analyze the problem esmbmmend a course of action to improve student
performance. Examples of our building teams areCtiiz GAT teams from within the CIC, our department
chairs, and the building administrative cabinet. Wéaild also include our PBIS and ICT teams in dswvell.
The goals are established at the school levelrazidde goal teams. These teams provide a mechdoism
cooperation and collaboration to improve student@ganizational performance.

There are monthly principals’ meetings at the catgolevel that provide the opportunity for professl
development, communication, and sharing. The Doreat Secondary Education conducts these meetiHgs.
also serves on the several local "business advisorymittees. In this role, he is sure to updagedecondary
principals about community trends and expectations.

The building principal holds department chair magdiand building wide faculty meetings monthly. The
principal also has a "cabinet" that meets every didgrmorning to discuss relevant needs and effi@sndhe
cabinet includes representatives from the Prinsjghke Deans, the Counseling Center, the Buildiige8uler
and the Athletic Director.

An inclusive culture exists at CNHS, where oncesare explained, the expectation is that thoserano
shoulders in our educational ventures be transparehopen minded toward the goal of providing aredent
educational experience for our students.

Explain how the final improvement plan was commateid to all stakeholders, and the method and freque
in which stakeholders receive information on itegress.

Once the final document is reviewed, it is thenmsitited to the local Superintendent for his revidtis also
submitted to the IDOE.

It is then sent to each CNHS staff member and €d€hmember via e-mail. It is also posted on olnost
website. It is updated and this process is redeatery time we submit a new School Improvement.Pla



Goals and Plans

English 10

Objective: A 2% increase of Tenth grade students will demaiststudent proficiency (pass rate) on ISTEP 10 in
English 10 by 06/30/2017 as measured by passingPSI0 English.

Strateqy:

Name: Critical Standards

Description: Identify critical standards on the ISTEP testllidle identified critical standards in 10th graderse
syllabi instructional materials. Develop studentierstanding and proficiency in critical standargaibing: *Marzano
Academic Vocabulary *UDL strategies to modify ingttion for students of varying ability and skilGreate a teacher
resource and record of student practice on critialdards.

Research:Marzano and CAST

Evidence: Comparison of test scores on common critical stedglfrom grade 8 to 10.
« Activitiy: Classroom application of critical standards

Activity:

Name: Classroom application of critical standards

Type(s): Direct Instruction , Professional Learning

Description: Teacher preparation and delivery of practicenitical standards based on department in-service
and collaborative work.

Begin Date: Aug 1, 2016

End Date : May 31, 2017

Staff :

English Department teachers and especially gradengiish Teachers along with support from departmen

chairs and administration. Some support from distraining opportunities. Support from UDL facior in
training opportunities.

Resource: No Funding Required$0



MATH

Objective: A 2% increase of Tenth grade students will demaisststudent proficiency (pass rate) on ISTEP 10 in
English 10 by 06/30/2017 as measured by passingPSI0 English.

Strateqy:

Name; Critical Standards
Description: Teachers with 10th graders in their math classé$acome informed on "Critical Standards" and

incorporate them into lessons. Universal Desigri_arning (UDL) will become the framework for tirk.
Study Team Strategies will be utilized.

Research:Carol Dweck and CAST

Evidence: The comparison of test scores on ISTEP from Grate@ade 10.

« Activity: Staff development and implementation

Activity:
Name: Staff development and implementation
Type(s): Professional Learning, Other - Monitor implenagian

Description: Teachers will collaborate to learn critical stard$ and develop lessons connecting critical
standards to the students' current math class@aridgent Chair will monitor implementation by tleacthers.

Begin Date: Aug 1, 2016
End Date : May 31, 2017

Staff : Math Department Chair and Math teachers of 10tbheysdudents.

Resource: No Funding Required$0



APPENDIX A: STUDENT PERFORMANCE DATA

7.1 STUDENT LEARNING RESULTS

For the purposes of this IDOE document, key messiar student academic performance are refleotedr
school’s results on the State Standardized tdsshould be noted that at CNHS we prefer to lobtha whole
child and make decisions based on how the studenbsased on multiple factors, the least of whicBtete
Standardized test. The expectations from the IDf28ed on legislative mandate, have changed $évees
over the past few years causing confusion witteldtrection or guidance from the IDOE. These mess
include results from a variety of assessment tmalsiding the ISTEP+/GQE, Core 40 End of Course
Assessments (ECASs), SAT, ACT, PSAT, AP tests, Adasting, and Accuplacer testing. Additionally, i
house we look at grade distributions and the formaind summative data gathered around specifiartiapnt
goals.

As part of the ever changing accountability meaguslystem for the State of Indiana, the ISTEP+/GQdS
phased out several years ago in favor or a “newirapdoved” End of Course Assessment (ECA).
Interestingly, the ISTEP is now being phased backgain, as “the measure” to be used by the St@te &nd
by public high schools in Indiana. 2013 was thé yaar for our upperclassmen to remediate and/alifgjuior
a diploma by means of the ISTEP+/GQE. The Endafr€e Assessments will begin in 2014 to be “the
measure” used by the State. Now, in 2016-17, &s&gd to defeat schools via testing continues thigh
implementation of a new and improved ISTEP. Oeast that is what we’ve been told.

One can clearly see the confusion that this cauBks ever changing target makes it difficult togerly and
fairly assess our students’ progress. This iditheyear for us to report our scores via the i8WEP. Since
the measure has changed we will begin with chhaisreflect this transition. This means that idevrto not
compare “apples to oranges” we will no longer ieECA scores. The charts included in this repdttbe
showing results of a first administration of themSTEP.

Note the following:
1) This 10" grade class was used to “norm” the new exam anditvenly have one data point to share.

2) There are still concerns that the test for comparfsr high schools is thé"&rade ISTEP test which is
created by a different company and based on diftesiandards than the high school tests. Thigsais
some questions around test validity and testinggirtly, for example, testing Algebra 1 involves
students that range from grades 7-12.

At the time of this writing, for the fourth year arow, the State DOE has not posted our scorethehtney
are ECA or ISTEP scores for the percent passinig thet Algebra 1 and the English 10 ECA tests. Veédedt
to report the old data and will add the new peredmgn they are posted.

Since the scores in for this past spring are indetapour plan to share this information with otaffs
department chairs, and our CIC throughout the eoafshis year so that they can make appropriate
adjustments has not taken root. We hope to indhfdemation in the next School Improvement Document



The cohort group for the class of 2017 has showsrarement and we are proud to say that currentl§686
have passed the English 10 ECA and 92% have p#ssédgebra 1 ECA. This is a testament to the tlaat
we meet students where they are and grow themortuimately, neither the legislature, nor the IDGiesiany
kind of growth model to show or make public studaintcesses on the standardized tests after theytélieen

the test for the first time.

Figure 7.1-1 through Figure 7.1-5 reflects CNHS/erage school performance on the ISTEP is accotding
the Indiana Department of Education’s requireménshould be noted that in the past we were s26¢80

percentage points higher. Since this is a “basg’ yezire anxious to

Fig. 7.1-1 Percent Passing ISTEP English 1&ig. 7.1-2 Percent passing ECA Algebrhrit
time (not counting 8" grade Algebra testers)
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For the chart below, we have yet to receive tHigrmation. Data will be added when we receiveatt the

testing company.
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The challenge of maintaining a level of achievemgmiade more difficult because of increases to our
enrollment in sub groups that historically havef@ened lower in the State required high stake exaniis is
a dynamic that has caused us serious reflectiomas@llowed us to seek ways to improve our instoal
methodologies. We are unclear as to why legisldtarve not caught up with the changing demographiosir
State with more common sense legislation.

We also hope that soon the IDOE will find a corsisimeasure that allows us to truly measure ougrpes
and more importantly, our growth over the yearbrotigh disaggregating new test data we hope tosftmae
connections or common threads that will allow ubetter assist our students in their academic srsu

Fig. ESHRSUGRNEIEE o indicators of studenicess in meeting achievement standards for g@de
through 12 on a variety of measures. There arergy very consistent rates of performance overgast few
years. This year is no different as our averageesomere in line with previous years and exceet Boate and
National averages.

Figure 7.1-5 reflects the percent of our studerite graduate from high school. 7.1-6 shows oundtace
rate. Figure 7.1-7 shows how many students graduate CNHS with an Honors Diploma. Figure 7.1-8 w80
the number of students who graduate from CNHS ai@tore 40 diploma. This approach to quantifying
performance, measuring strengths and weaknesseteaalbping improvement projects exemplifies a deorl
class approach to quantifying improvement.

The percent of students receiving the Academic Hohas been consistent for the past ten yearsfind/¢his
interesting because our ACT scores were at ainadlthigh. The percent of students receiving thee@@
diploma also has been consistent during this timn€&€NHS.

Fig. 7.1-5 Percent of students who graduatég. 7.1-6Attendance rate at CNHS
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Figures 7.1.9 through 7.1.10 reflect the perforneanfcCNHS by disaggregated groups of student2018
Columbus North High School was recognized by theahded Placement organization as one of only two
schools in the State of Indiana to show signifiGitievement by having 28% of all graduates e&@mmia
higher on an AP exam and having 11% more gradeatesa 3 or higher in an AP exam. This past summer
CNHS was recognized by the College Board for haeinigast 25% of their senior class take and pagsPa
exam with a score of a 3 or more for the past tgeses. This is FANTASTIC and begins to show thelity

of our students and staff. Unfortunately the Stditendiana does not account for such measuresparting
their data to the public

In previous years we used this data on our pradassidevelopment days allowing us to see areashateed
to focus on as a staff. In as much as we no loggethese days, the task to discuss these numbers
meaningfully has fallen more upon the departmenirsh Whereas, we once used the professional
development days with “intentionality” to bring a®ser as a staff as we reviewed the results desiu
performance, we now need to be more intentionaliafimding ways to meet and discuss the data. Wioeén
specified, grade 10 is used, since it is the GQit.ye



The charts that follow will all give graphic repeegation to our achievement. Some measures aranéwill
not have much of a history. Others will show thegpess of CNHS over a longer time period. Otlaees
being used for perhaps the last time as measuked &x by the IDOE are being changed.

Fig. 7.1-9 Number of Students in AP coursesFig.7.1-10SAT Score
and percent receiving 3 or better on the AP SAT scores and percentage of students taking

exam the SAT test
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(See Fig. 7.1-11) The number of students takiegMBT is at an all-time high and we are able totiooe to
perform above both State and National averagegrygunior takes the ACT, so our scores are FABUISOU
given the fact that ALL juniors take this test.sltould be noted that as a school we have morteifathe ACT
as a test for student knowledge because it is laile\@@ment test that shows students exactly whenedre in
reference to being college ready. It also has wiraomponent built into it and takes less time afubur
curriculum, thus causing less disruption to theostk mission to educate students. Finally, wé fieis test is
effective because it cost much less to adminisirdther test selected by the State of Indiana.

The trend of CNHS is to score above the State attbhal averages in both the SAT and the ACT ewana
have more students taking these exams.



Fig. 7.1-11ACT composite score and Fig. 7.1-12 Percentage of students entering
number of students taking the ACT test. post secondary education from CNHS
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Please note that we have had to list some of thie Sverage scores as “Not Given” because we céindot
where the IDOE shares this information on lineit asice did. Much work is left to be done to digeepate
these scores and to analyze what they mean. Taedaur performance on the standardize one-ggzalf

test from the 2009-10 school year, when put inoIDOE’s performance category showed CNHS as adgpil
school.

The last few years our performance according tdD@E measures should list us as a “B” school2046 we
were assigned the letter grade of “A.” We take pXoa to these categorizations for a couple reasap$DOE
does not use a growth model for their calculat@md 2) we feel that the things we do well in refieeeto
authenticity and Z1Century Skills cannot be measured by current stete measures.

The school’s student learning results are summednwth the following recapitulation: CNHS setgatious

standards for our students. We work toward thésgafamproving our overall scores on the measuegsired
by the IDOE.

We find that our students do at or very close aieSaverages on State standardized testing. Welfat our
students do better than the State and Nationahgesrin tests such as SAT and/or ACT. Of SPECIéte nall
Juniors at CNHS have taken the ACT since the spirgP13 and despite the entire class taking tkesre they
have stilled scored very well in every categoryisTis a point of pride for CNHS. Although we dbplace a
lot of stock in standardized testing, we recogmizg this performance is exceptional and we must fi
positives where we can in this anti-education emnment.

In 2012-13 we received information for the firghé in a long time in reference to our students wkat on to
Indiana Colleges/Universities. This informatiomzafrom the Indiana Commission for Higher Educatidine
data is from the 2007 school year. | would likeshare one point from that report. It deals witimRdial
coursework by High School Diploma Type. Sevenghepercent of our graduates required NO remedoakw
at the post-secondary level. We will not know significance of this until/unless this commissiotidws up
with additional data around this topic. Unfortuelgt we have not continued to get this informaiioa



consistent way. At the time of this writing ther@stbeen no follow up on this report for us to usa a
comparison point.

Finally, in recent years Columbus North has beey peo-active in helping students to and in thetriexel.
We firmly believe that this measure, not standaditest scores, is the greatest measure of ouessias an
educational institution. How are we helping owrdgints to and in the post-secondary work? As shown
graph 7.1-13, we have begun to have a significantlrer of students taking “dual credit” coursesstharning
college credit while still in high school. Even raompressive is the work done by our Counselingt&en
regards to garnering scholarship money for ouresitsdl As shown in graph 7.1-14, we have helpedddune
of over $ 75 million dollars over the last seveange a fact that we are very proud of.

7.1-13 Number of students participation in Dual Cr  edit options....

7.1-14 Scholarship dollars garnered by clas s
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7.2 Student and Stakeholder Focused Results

When we review the information that we get throughrmal survey results or other communication pgec
such as parent feedback from Open House, Parenti@eeaonferences, Parent PoRakent Portal link,
parent/student e-mails received throughout the, yeaversation with our staff and members of otiost
community, we see that our stakeholders are, byagd, satisfied with their students’ academiqpess. At
the same time, we feel there are areas in whicbamestill improve.

Our student’s academic achievements are at or ahev&ate and national averages in most categdfiels
we feel driven to improve on those standardizedltes More importantly to us, however, is seeingvgh in
non-standardized measures, i.e., students beiagj\ehinkers, decision makers, and lifelong leasn The
difficulty in quantifying such results leaves usking for better ways to do so. The lack of emphpkaced on
this by our State legislators confuses us. Thahesof the reasons that we are currently pilotiegSWLOs at
BCSC. Our desire is for our community to underdtdre current popular measures of school success. B
more importantly we desire our community underssahe greater value that is garnered by studemtslang
at the 21" Century Skills that will set them apart in the wéorce of tomorrow.



We are currently working on district initiatives iofiplementing the principles of “Universal Design f
Learning” and “Positive Behavioral Instructionalgports.” We have tried to capture the effectivengthese
principles to share with our public.

Universal Design for Learning

In an effort to measure what we feel is import&@SC has designed an evaluation instrument acaptdithe
specifications given to us by the IDOE that reffeatir emphasis on the instructional framework afiversal
Design for Learning principle&JDL . (See Appendix B) In the first year of our “wdtkoughs” we designed a
rough rubric to guide our data collection. In sgond year we found a rubric on the Center foeHlwce in
Leadership and Learning (C.E.L.L.) website and ‘&alesd” it to fit our building level needs. We colied this
data for two years in a row. The first year werafiéed to collect data from each teacher. The skgear we
used a representative sampling of our staff. Wais our first attempt and we are looking forwaraveys we
may revise the rubric to give us better data.

We have emphasized UDL with our staff by making gart of our evaluation process. Every staff mammb
accountable for implementing and regularly utilgidDL as their main instructional methodology ieith
classroom and/or office. This has significantlaeged the value for our staff. After changinghis t
evaluation format, most staff have felt the faisiekthis paradigm shift.

Reviewing the UDL data gathered from the “walk-tihghs” at Columbus North High School shows that
although we took only a representative samplingsttend year, our staff overall, showed progresisdin
knowledge and use of UDL principles from one yeathe next. Our staff feels comfortable with thmqpals
of UDL and recognizes the reason for using theseiptes in their classroom. They support this kvand
indicated that they had sufficient opportunitieptactice those principles. Interestingly it se¢hzd the more
they know about UDL the more they realize thatéhsmuch to still learn.

There were areas with which the staff felt thetleasnfortable. The first was the area of havindtipie media
formats to work with and the second was havingaoeghof tools to utilize. Informal feedback indied 1) that
the staff was supportive of the philosophy andbict flready practiced this as they understooditt2lbwould
have to have more technology in their classroonmsder to support this at the next instructionaele With
current funding cuts we hope to be able to progimsard our goal of allowing students to particgat a new
initiative, Bring Your Own Device. BYOD means thaé will utilize the technology that students maiyng
with them to enhance our instruction.

Positive Behavior Instructional Supports

Positive Behavior Instructional Supports is a pdolohy that has been used twice before in our schaobthis
is the third year that a district initiative hase the training and support to fully implement ifhes Behavior
Instructional Supports (PBIS) as a formal tooltfoe entire school. The following link will tak@y to our
school PBIS web pagegNHS PBIS We feel that we have used these principlesedtarg trust and providing
options for many years at CNHS. As such, the sladfs not see this as a new program, but rathveisadn old
paradigms to a program that is consistent with wieahave practiced for years at the leadershigd.leve

The overall philosophy of PBIS is to be proactinenstructional approaches to teaching and impgpsiocial
behaviors of our students. The goal is to redheed less) student disruptions and/or fewer pooicels by
students. This is done by intentionally teachipgrapriate behaviors and setting clear expectatotisa
reward system By making better choices, students will enhahed toptions to finding success, both now and
later.



7.4 Faculty and Staff Results

CNHS feels very good about the student and stallehshtisfaction expressed via summaries, disaussio
notes received, teacher longevity, and survey testhilosophically we are academically forwaridking in
providing our students with the best in instructiband assessment practices. We are open withutlic. At
the same time our focus as a building on develoginglture of respect, responsibility and relatiops shows
a healthy connection to the best practices of ygayeand today.

Fig. 7.4-1 Fig. 7.4-2
Percent of Safe Practices Implemented mib&r of Accidents requiring
outside emergency assistance
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Fig. 7.4-3  No. of out of School Suspensions Fig. 7.4-4 No. of Expulsions
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Faculty and staff satisfaction is a very importagredient to the success of student and stakehsédisfaction
as well as student performance. Columbus Norghdichool is an excellent place to work. We hakeghly
gualified staff and a school community that valedscation.

The community as a whole is very supportive of BG®@ year after year finds wonderful ways to suppor
students in their educational goals. We have dipes of communication between our staff /admimistm and
our public which ensures an environment where stisdeome first and learning is at the front of goae’s
“plate.”

The staff consists of professionals who understhatithere is no greater call than teaching andaha
tomorrows depend upon their preparation and dadicéd their students today. They are all “higblyalified”
as defined by NCLB, but more important than Natidalaels, the staff at CNHS truly cares about eauth
every student. They will do their part to ensua&t their students are ready for the next stepisain futures.

One measure of staff satisfaction is the longevitgur staff. Although we have had many retirersentthe
past few years, staff members who are hired hdagadency to stay at CNHS. We have several staff “ge
togethers” throughout the year and these are alveysved well. We also have a culture that enagesa
openness and collaboration. Our staff feels cotalibe sharing new ideas and successful practicistiae
administration.

7.5 Process Effectiveness Results

One of CNHS'’s key objectives is to improve oveaatianizational performance. To do this we haveoagss
known as Plan, Do, Study, and Improve (PDSI). Pineess helps us to collect, analyze, and useitear
center process information for continuous improvemé&Vhat follows addresses how this is done. Wbk is
structured through our Continuous Improvement Co@4C). As we look to find ways to make CNHS the
best it can be we use a couple different method®D$I.

First, most of our curricular and pedagogical wisrkocused through our various departments in dgr S
Council. Department chairs and coordinators assish the PDSI process as a matter of every dagatipn.
Often ideas for improvement are initiated at trecheer or department level. Those ideas are predeksough
several funnels depending on its purpose.

For example, as mentioned above, curricular orsmahanges are funneled through the Columbus Sateth
Council. They have the responsibility to ensui the curriculum and courses proposed and/or ilyre
offered are rigorous enough and do not overlapratepartment goals.

Another help in the PDSI process is our Goal Acli@ams (GATSs). These teams are designed to assist 0
CIC in gathering data and processing concernsddigenembers of our school community. An example o
this work would be the study of our building rentea plans. Many voices needed to be heard and all
stakeholders were given the opportunity to havetimgto our future plans around renovation.

In summary, CNHS conducts an annual self-assesamserg the Malcolm Baldrige Quality Award Critef@
Excellence. In conducting this self-assessmernar@esensitive to the need to present an accurdtbaanced
view of how we have performed in a number of ardageviewing the data collected from the multipturces
we have available, we have been able to captuleaa gicture of how well our students comparedthen
students across the State of Indiana, providetDi®& has state average data to share. We do vatynwv
comparison to the other schools our size and sshwitth demographics similar to us. Typically wepmrform
our neighboring schools, especially those of sinsiae and demographics, year after year.



The trends we find show that despite the increaseir sub-groups we continue to do well. One tnerdind
is that when we identify an area of needed impramnthe next year we have done better in that area.
Unfortunately, a different sub-group usually fall$ittle in terms of standardized testing when thappens.
Our goal is to raise the performance level of ali-groups without having a decrease in the perfonaaf
another sub-group. We will be using this inforroatas we plan our professional development acwifior
next year.

Again, in using the Indiana DOE website to loaddéa of similar performing schools we came to two
important conclusions. 1) We are hard presseuhtbd school with our given demographics that arfqggms
us. 2) The data on the IDOE is not being mainthiegularly and often out dated and therefore nathrvalue
for us as we look forward. All things consideradfe are proud of our staff, students, and schowinaanity
for investing in the future of Columbus and themnamitment to be the best that they can be.

One of the questions we are working to answerdlear format is “does the school’s PDSI processk®briWe
feel that this could be answered in both the pasiind with some reservations. The initial consemnsu‘yes.”
If the PDSI process did nothing else but allow dgrenat in which we can continually review our wakd
data and then have conversations around how tawepur work then we feel that it is successfule féel
confident that it provides us with more than a psschowever. We feel that given the data and tvéh
demographics changing around us each year, thatdHewe are doing is in the best interest of dudents
and stakeholders. Concerns exist around the tiypeasurements that the IDOE requires does notuzdely
take into account individual situations and ovedalinographics for schools in the State of Indiaha.
compare schools that are large and diverse inhesciools to those that are small, homogenous sahmols,
with everything in between based on standardizstthgis a poor model that we are asked to work.wit

Never the less, we believe in educational standamdsigor and believe that we are doing a goodrjdioth
areas. This also leads us to believe that the werkre doing is on track and that the work we db wur data
and review are appropriate for our continual imgrmoent.



APPENDIX B

BCSC

2015 - 2016 TEACHER
SUCCESS RUBRIC

INEFFECTIVE

(1)

TEACHER BEING EVALUATED

NEEDS
IMPROVEMENT (2)

EVALUATOR

EFFECTIVE
(3)

HIGHLY EFFECTIVE
(4)

INSTRUCTIONAL FRAMEWORK

uDL

€ The goal is not posted

€ Potential barriers are
not considered during
the planning of the
lesson or the design of
the learning
environment

€ Content and skills are
presented without
options and scaffolding

€ Students are not
engaged

€ Students do not interact
with or demonstrate
content and skill
comprehension

€ The goal is posted but
not addressed or
instructional methods
are not aligned with the
goal

€ The goal is posted and
instructional methods
and materials align with
the goal

€ Potential barriers are
considered but the
teacher is not applying
that knowledge to the
lesson plan

€ Content is presented
with few options and
skills are presented
without scaffolding

€ Students are engaged in
relevant learning
opportunities

€ Students interact with
content and skill
comprehension but do
not demonstrate
knowledge

€ Potential barriers are
considered and the
teacher applies that
knowledge to the
learning environment

€ Content and skills are
presented in multiple
ways with options but
with minimal scaffolding

€ Students are engaged in
relevant and meaningful
learning opportunities

€ Students interact with
and demonstrate
content and skill
comprehension in
multiple ways

€ The goal is posted,
attainable and
accessible. Instructional
methods and materials
align with the goal

€ Potential barriers in the
curriculum and learning
environment are
identified and addressed
in the design of the
lesson and the learning
environment

€ Content and skills are
presented in multiple
ways with options and
scaffolding available

€ Students are engaged in
authentic, relevant, and
meaningful learning
opportunities

€ Students consistently
interact with and
demonstrate content
and skill comprehension
in multiple ways




INEFFECTIVE
(1)

NEEDS
IMPROVEMENT

(2)

EFFECTIVE
€)

HIGHLY EFFECTIVE
(4)

PBIS

€ PBIS learning
environment
expectations are not
evident

€ Trust and responsibility
for both staff and
students is not evident
within the learning
environment

€ Behavior demonstrated
within the learning
environment results in
discipline referrals,
violence, vandalism
and/or theft

€ Cultural perspectives
and experiences are not
valued and ethnically
diverse students do not
feel respected and
welcomed (e.g.,
students are not
comfortable within the
environment, they are
not active members of
the learning
environment, and the
language and actions
used by the teacher do
not reflect these values)

€ PBIS learning
environment
expectations are not
evident (e.g., posted)
and are not referred to
during instruction
and/or behavior
redirection

€ Few students
demonstrate a positive
association with the
teacher and learning
environment and a
commitment to the
learning environment

€ Behavior within the
learning environment
displays little evidence
that the learning
environment promotes
respect and
responsibility

€ Few cultural
perspectives and
experiences are valued
and ethnically diverse
students feel respected
and welcomed (e.g., few
students are
comfortable within the
environment, few are
active members of the
learning environment,
and the language and
actions used by the
teacher loosely reflect
these values)

€ PBIS learning
environment
expectations are evident
(e.g., posted), but are
not referred to during
instruction and/or
behavior redirection

€ PBIS learning
environment
expectations are evident
(e.g., posted) and are
referred to during
instruction and/or
behavior redirection

€ Many students
demonstrate positive
association with the
teacher and learning
environment and a
commitment to the
learning environment

€ Behavior within the
learning environment
shows evidence of PBIS
learning environment
expectations

€ Some cultural
perspectives and
experiences are valued
and ethnically diverse
students feel respected
and welcomed (e.g.,
some students are
comfortable within the
environment, some are
active members of the
learning environment ,
and the language and
actions used by the
teacher loosely reflect
these values)

€ Students demonstrate a
positive association with
the teacher and learning
environment,
demonstrate a
commitment to the
learning environment,
and interactions
between students and
the teacher model
collaborative
relationships

€ Behavior within the
learning environment
demonstrates that
students are
empowered to help set
expectations, policies,
and activities

€ Multiple cultural
perspectives and
experiences are valued
and ethnically diverse
students feel respected
and welcomed (e.g.,
students are
comfortable within the
environment, are active
members of the learning
environment, and the
language and actions
used by the teacher
reflects these values)




INSTRUCTIONAL FRAMEWORK

ACADEMIC CITIZENSHIP

INEFFECTIVE

(1)

€ Teacher does not
discuss curriculum and
teaching strategies
within structured
facilitated groups

€ Teacher is not
developing a capacity to
support his/her own
practice in UDL and PBIS

€ Teacher does not use
effective strategies to
reflect on his/her own
performance and the
progress of the school

€ Teacher does not
demonstrate leadership
gualities to enhance the
profession

€ Teacher seldom
demonstrates
professional
responsibilities

NEEDS
IMPROVEMENT

(2)
€ Teacher does not
regularly discuss
curriculum and teaching
strategies within
structured facilitated
groups

EFFECTIVE
€)

€ Teacher uses regular
dedicated time to meet,
collaborate, and discuss
curriculum and teaching
strategies within
structured facilitated
groups

HIGHLY EFFECTIVE
(4)

€ In addition to structured
facilitated groups, the
teacher conducts
learning environment
observations and uses
other techniques to
provide increased
feedback and support to
other teachers

€ Teacher rarely pursues
professional
development to support
his/her own practice in
UDL and PBIS

€ Teacher regularly
pursues professional
development to support
his/her own practice in
UDL and PBIS

€ Effective strategies are
rarely used to allow the
teacher to reflect on
his/her own
performance and the
progress of the school

€ Teacher actively uses
effective strategies to
reflect on his/her own
performance and the
progress of the school

€ Teacher rarely
supervises or mentors
student teachers,
probationary teachers,
or provides any training
to other teachers

€ Teacher regularly
displays professional
responsibilities of
mentoring student
teachers, probationary
teachers, or the training
of other teachers

€ Teacher occasionally
demonstrates
professional
responsibilities

€ Teacher often
demonstrates
professional
responsibilities

€ Teacher consistently
reviews and reflects on
improving his/her
practice in UDL and PBIS
through professional
development and self-
reflection

€ Teacher demonstrates
evidence of regularly
reflecting on his/her
own performance and
the progress of the
school through the use
of formative and
summative data

€ Teacher exemplifies

professional
responsibilities by
working with student
teachers, probationary
teachers, and other
leadership opportunities
in enhancing the
profession

€ Teacher always
demonstrates
professional
responsibilities




STUDENT ACHIEVEMENT, PERFORMANCE, AND

INEFFECTIVE

(1)

€ Many students are not
proficient in the
knowledge and skills as
defined by the state or
district content
standards( i.e., mastery
of the standards)

NEEDS
IMPROVEMENT

(2)

€ Few students
demonstrate proficient
knowledge and skills as
defined by the state or
district content
standards (i.e., mastery
of the standards)

EFFECTIVE
€)

€ Many students
demonstrate proficient
knowledge and skills as
defined by the state or
district content
standards (i.e., mastery
of the standards)

HIGHLY EFFECTIVE
(4)

€ Most students
demonstrate proficient
knowledge and skills as
defined by the state or
district content
standards (i.e., mastery
of the standards)

A
6 € Many students are € Student grades reflect € Grades are reflective of € An exceptional number
g receiving Ds and Fs consistently poor to student progress and of students can
wn average performance growth articulate their academic
O achievements, areas
S that need improvement,
g and receive grades
<C reflective of that ability
2 € Student scores on state
or district assessments € Student scores on state € Student scores on state € Student scores on state
are lower than those of or district standardized and district standardized and district standardized
similar classes (Double assessments meet those assessments exceed assessments regularly
Value) of similar and/or local those of similar and/or exceed those of similar
classes (Double Value) local classes (Double normed grouped and/or
Value) local classes (Double
Value)
€ Students do not € Students demonstrate € Students demonstrate € Students consistently
demonstrate knowledge minimal knowledge of knowledge and some demonstrate success on
of the school wide the school wide learning success of the school each of the school wide
learning outcomes outcomes wide learning outcomes learning outcomes
€ Students demonstratea | € Few students € Many students € Most students
passive learning attitude demonstrate self- demonstrate self- consistently
& waiting for instructor directed learning and directed learning and demonstrate self-
S direction seek appropriate help seek appropriate help directed learning and
@) when needed when needed seek appropriate help
(|L) when needed
2 € Students are unable to
o thoughtfully reflect on € Few students € Many students € Most students
g their skills and abilities demonstrate the ability demonstrate the ability demonstrate the ability
— to thoughtfully reflect to thoughtfully reflect to highlight their
5 on their skills and on their skills and strengths and goals in
5 abilities abilities (i.e. reflection pursuit of a college or
— journals, portfolios) career experience (i.e.

portfolio, resume)

€ Students and/or parents
report feeling poorly
prepared for the next
level of education or
employment

€ Few students feel that
their class experience
prepared them well for
their next steps in
education or
employment

€ Many students feel that
their class experience
prepared them well for
their next steps in
education or
employment

€ Most students and/or
parents report a high
level of preparation for
the next level of
education or
employment




COMMENTS:



